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The report of Sir Claus Moser’s Working Group on 
Post-16 Basic Skills was published in February 1999.
The report, A Fresh Start – Improving Literacy
and Numeracy, set out the problems of adult literacy
and numeracy. It proposed the establishment of a
national strategy designed to reduce the numbers of
adult in England with basic skills difficulties.
The definition of basic skills used for the Moser Report
is:
‘the ability to read, write and speak in English,
and to use mathematics at a level necessary to
function at work and in society in general’.
The Report recognised that there was a need to
review the ‘special implications in the ESOL
context’.
In a response to this report, the Government
has announced the first phase of action and funding to
tackle poor basic skills. Later this year the Secretary of
State for Education and Employment, David Blunkett,
will set out the full national strategy. This will involve
a number of development and implementation stages.
The consequences of poor basic skills are
unacceptable. For the nation, they affect
economic performance. For individuals, they
can be devastating. They affect people’s job
prospects, their ability to manage their own
affairs, their safety, the support and guidance
they can offer their families, and the
contribution they make to society. 
Poor basic skills are one of the main
contributory factors to a cycle of poverty and
disadvantage which is passed on from
generation to generation. 
Longer term action will need to be in three
main stages.
• STAGE 1 – Building a firm foundation
This stage entails a major reform of the
way basic skills education is provided. It
will lead to a clear and coherent system
of basic skills education, easier access to
learning opportunities, and improved
quality, giving learners a much better chance
of success. 
• STAGE 2 – Building capacity 
This stage entails a steady increase in the
capacity of the system to provide for up to
and beyond the target of 500,000 adults
participating in basic skills education by
2002.
• STAGE 3 – A step-change in participation
and achievement
This stage will entail driving up demand in
line with increased capacity and making
sure that participation resolly leads to
achievement. 
Better Basic Skills, DfEE, November 1999
2. Implementation
Many of the recommendations in A Fresh Start –
Improving Literacy and Numeracy are already
being translated into policy and action. The Adult
Basic Skills Strategy has set in place a number of
measures to strengthen current programmes. If we
are to tackle the issues raised by A Fresh Start and
meet the targets that the report proposes, both the
range and quality of current basic skills provision,
including ESOL, must improve. 
Draft 7
Each of the twenty-one recommendations made in
A Fresh Start addresses the issue of quality in 
some way, whether it is the quality of information
available on basic skills or the quality of teaching
available to adults seeking to improve their basic 
skills.
A critical element in the overall strategy proposed
in the recommendations is the need for the
development of national standards and a core
curriculum.
‘One of the crucial elements of the proposed
strategy must be clarity about the skills,
knowledge and understanding that anyone
needs to be literate and numerate in the
modern world. These skills need to be
enshrined in a new curriculum, with well-
developed and understood standards.’
Chapter 10 (A New Basic Skills Curriculum and a New
System of Qualifications), A Fresh Start, February 1999
A coherent system of basic skills education
must start with a clear understanding of what
adults should be able to achieve in literacy and
numeracy at different levels. The Qualifications
and Curriculum Authority (QCA) have recently
issued draft standards at Entry Level, Level 1
and Level 2 for consultation. The new
curriculum will correspond to the new
standards and should be available soon
afterwards. 
Better Basic Skills, DfEE, November 1999
A seperate working group has been examining the
particular needs of ESOL learners in the development
of an Adult Basic Skills Strategy. The question of
curriculum development for ESOL has also been
widely raised as part of consultation on the
curriculum.
This curriculum is the ESOL Curriculum. It represents
a set of tools for ESOL staff to use in the development
of programmes, approaches and materials that are
designed to raise the level of skills, knowledge and
capability in their learners. We use the term
‘curriculum’ to describe:
• the skills, knowledge and understanding that an
adult will need to function at work in Britain and in
British society in general;
• the progression in the development of these skills,
knowledge and understanding;
• the required elements that should be used by
teachers in learning programmes;
• the key techniques that should be used to develop
speaking, listening, reading and writing in English.
In preparing this Curriculum, we drew heavily on the
experience of ESOL practitioners in Britain and on
existing and planned curricula and strategies in this
country and overseas. Also, we took into account:
• the frameworks for literacy elaborated in the
National Literacy Strategy;
• the new Key Skills Specifications that are being
developed by the Qualifications and Curriculum
Authority (QCA);
• the revised version of the National Curriculum,
which is due to be implemented in schools this
autumn;
• the basic skills curriculum.
The link between the respective levels of the 
Basic Skills Curriculum, the National Curriculum 
and the Key Skills Specifications is spelt out in 
Section 1. 
About this document
This document contains the consultative edition of the
new Basic Skills Curriculum. It is divided into four
sections.
Section 1  – describes the links between the
Standards, the Curriculum and
the levels in the National
Qualifications Framework. It also
profiles the range of learners for
whom the Curriculum is intended.
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Section 2 – describes the way in which
generic skills/knowledge and
specific contexts should combine
in the practical application of
learning programmes developed
to meet the needs of individual
learners. It also presents the
required elements that must exist
in learning plans and programmes
and discusses issues of teaching,
assessment and quality assurance.
Section 3  – contains the full ESOL Curriculum,
broken down into standards, skills
and knowledge, and illustrated by
examples and activities.








The Standards, and the Basic Skills Curriculum that
supports them, are a fundamental part of the Adult
Basic Skills Strategy. They have distinct and different
roles. 
1. The Standards
The Standards provide a map of the range of skills
and capabilities that adults are expected to need in
order to function at work and in society in general.
They identify these skills and capabilities at three
different levels: Entry Level, Level 1 and Level 2.
Entry Level is in turn divided into three further
levels: Entry Level 1, Entry Level 2 and Entry Level
3. Although the levels of the Standards have been
developed in line with the National Curriculum and
the Key Skills, they don’t reflect the order in which
people will learn those skills; nor do the Standards
provide information on teaching methods or
approaches.
The Standards are designed to cover the basic skills
within the accepted definition and as expressed in A
Fresh Start:
‘the ability to read, write and speak in English
and to use mathematics at a level to function at
work and in society in general.’
They specify the skills in the two areas of basic skills.
Literacy covers the ability to:
• speak, listen and respond;
• read and comprehend;
• write to communicate.
Numeracy covers the ability to:
• read and interpret mathematical information;
• calculate and manipulate mathematical inform-
ation;
• communicate mathematical information.
2. The Basic Skills Levels
The Basic Skills Standards provide a separate
specification for each level of each basic skill. There
are three levels in the Standards, and these are
mapped on to the Key Skills at Levels 1 and 2, and on
to the National Curriculum at Levels 1–6.
Entry Level is divided into three component levels:
Entry 1, Entry 2 and Entry 3. These are broadly
aligned with Levels 1, 2 and 3 of the National
Curriculum. The Standards are also aligned to make
sure that there is easy progression into the Key Skills
of Communication and Number at Level 1. The
alignment of levels across these three initiatives is
demonstrated in Table 1.
The Basic Skills Standards provide a useful perspective
on the underpinning requirements for these Key Skills.
They give a detailed framework of the skills that adults
will need to achieve the Key Skills of communication
and application of number at Levels 1 and 2. 
The Basic Skills Agency and the Further Education
Development Agency (FEDA) are producing material
that will clarify further the relationship between Basic
Skills and Key Skills.
Basic Skills National Curriculum Key Skills
Entry Level
Entry 1 Level 1 n/a
Entry 2 Level 2
Entry 3 Level 3
Le  6 and 7 Level 2
Table 1: Equivalence of levels between the Basic
Skills Curriculum, the National Curriculum and the
Key Skills Specifications
Basic Skills National Curriculum Key Skills
Entry Level
Entry 1 Level 1 n/a
Entry 2 Level 2 n/a
Entry 3 Level 3 n/a
Level 1 Level 4 Level 1
Level 2 Levels 5, 6 and 7 Level 2
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The division of Entry Level helps beginner-level
learners to map their progression in smaller, ‘bite-
sized’ chunks of learning. This is designed to improve
motivation and to enable teachers to map learners’
position against the standards in some detail. It also
allows for the phenomenon of ‘spiky profiles’ of
adult learners, whose levels of skills in reading,
writing, speaking and listening, and numeracy are
often all different. It is unusual for people to fall neatly
into a single level as defined by the Basic Skills
Standards.
3. The Curriculum
‘As far as possible the curriculum should be
context free – the core should set out the skills
to be taught. The context in which they are
taught is a matter for the teacher and learner
to decide, particularly as different adults have
different motivations’ 
A Fresh Start, February 1999
The ESOL Curriculum takes the standards and shows
how they can be effectively translated into good
practice, whether the learners are in the classroom,
working from home, in the workplace or learning
online. It has been designed to ensure that learners
get a consistent approach with programmes designed
to raise their level of English language skills. It will
facilitate movement and progression and ensure
standardisation across institutions. As the Adult Basic
Skills Strategy unfolds, the Curriculum will be
reviewed and updated to build in new and revised
ways of delivering these skills, and will reflect the best
of what has to happen in order to fulfil the vision
outlined in A Fresh Start. For teachers, therefore, the








1. Skills, Context and Practice
‘In short, the curriculum is not a series of rigid
lesson plans to be taught by every teacher and
followed by every learner’. 
A Fresh Start, February 1999
The ESOL Curriculum sets out the skills and
knowledge that every adult needs to be able to speak,
understand, read and write English. While it doesn’t
prescribe a set of compulsory instruments to be used,
it does recognise that there are skills and knowledge
we all need in order to communicate in English in our
life and work. For the first time, therefore, adults and
the teachers who work with them have a clear set of
skills and knowledge and a clear and detailed set of
strategies to deliver those skills.
Delivering the new ESOL Curriculum will involve a
combination of three key elements: skills/knowledge
development, application to context and the specialist
professional practice of teaching ESOL. Figure 1
shows how they overlap and intertwine. 
Figure 1: The overlap between Skills, Context and Practice
The underpinning skills and knowledge can be
practised and applied in a wide range of contexts. The
standards have identified five broad contexts which
are relevant to adults:
• being a citizen and taking part in community life;
• taking part in economic activity and working life
(both paid and unpaid);
• managing a home and being part of a family;
• leisure activities;
• education and training.
However, it is important that the skills are presented
and practised in contexts relevant to the learner. Each
individual learner will come with their own set of
priorities and requirements and these must be the
starting point of their learning programme
development. Practice describes the way in which
skills and knowledge and context are brought
together. The teacher applies these skills to the
specific need of each individual learner.
‘Learners should be able to develop the skills
common to them all, using the interests, the
materials and the activities that most closely
match their needs’.
A Fresh Start, February 1999
2. Making the Curriculum work
Learning Programmes
One of the key issues for teachers, ESOL programme
managers and inspection agencies is how to make sure
that the curriculum is used effectively. The new ESOL
curriculum aims to ensure that good practice becomes
standard practice. Part of this process means that all
providers need to incorporate certain essential
elements into their ESOL programme. These essential
elements are:
• Diagnostic assessment – considering the starting
point of the learner, that is the learner's prior
learning, learning aims and aspirations and
interests
• Content – considering and selecting from the
components of the curriculum, including
development of the four skills of speaking,
listening, reading and writing; and knowledge of
grammar, either explicit or implicit
• Application – in contexts that relate to the learner
• Opportunity to demonstrate learning – through




The effectiveness of the Curriculum will be judged
partly through the quality and inspection processes
that are being developed as part of the new Adult
Basic Skills Strategy. These will include:
• embedding aspects of the Curriculum and its
delivery in new quality standards;
• inclusion of the Curriculum, its implementation
and monitoring in internal college, and other,
systems;
• linkage of the curriculum to quality initiatives that
form part of the new Strategy;
• inspection regimes.
As part of the requirements of the new teacher
training standards, teachers will need to be familiar




There should be a new national basic skills
curriculum for adults, with well-defined
standards of skill at Entry Level, Level 1 and
Level 2.
Only basic skills qualifications based on this
new curriculum should be funded from the
public purse. Whether assessed by
coursework, test or a mixture of both, they
should use a common set of standards laid
down by QCA.
Existing qualifications should be revised to
meet these new national standards.
Existing qualifications based exclusively on
tests should be replaced by a new National
Literacy Test and a new National Numeracy
Test both available at Levels 1 and 2.
A Fresh Start, February 1999
The Curriculum does not determine the nature or
methodology of qualifications; that is the role of the
awarding bodies, using the Basic Skills Standards.
However, it does provide a strong framework which
awarding bodies can use to develop assessment
schemes that reflect the highest possible quality in the
teaching and learning process. 
The Curriculum focuses primarily on the input
side, the teaching process. Qualifications are about
the outputs – the results of teaching and learning –
and provide formalised summative assessment leading
to a national award.
Assessment
Assessment is a critical part of practice in basic 
skills. The Curriculum does not specify any one
assessment method, but it does assume that there 
will be assessment in at least four domains of 
activity:
• initial screening – to determine overall level;
• diagnostic assessment – to identify the prior
knowledge of the learner, the learner’s aspirations
and interests and the specific skills that need to be
developed;
• formative assessment – to monitor progress
towards the achievement of these skills, using
learning plans which are regularly reviewed;
• summative assessment – to provide a statement of
achievement, opportunities for a qualification and
perhaps longer-term learning plans.
All these are described in detail in the Basic Skills
Agency Quality Mark process and documentation, and









1. About this Section
This section contains the curriculum. It is divided into
the five levels – Entry 1, Entry 2, Entry 3, Level 1 and
Level 2 in order to relate to the Standards. (See
Section 1 for an overview of how these levels relate to
other national frameworks.) At each level and for each
skill you can find the relevant Standards and the level
descriptors. We then give the details of the curriculum
for all four skills for that level. 
2. Relating the Curriculum to the Standards
For each skill and at each level, the curriculum is
linked to the standards through the Curriculum
Element. This is either taken directly from the
standard or from the level descriptor which follows
the standards at each level. For instance, at Speaking
Entry 1 the first curriculum element is Speak to
communicate: to provide basic information. This
relates directly to the Standard which says ‘At this
level adults can speak to communicate basic
information, feelings and opinions on familiar 
topics.’
For each Curriculum Element we have given
examples of the Component Skills which would enable
learners to achieve the Standards at that level. So, for
instance, in order to be able to provide basic
information, adults need to be able to give personal
information, introduce family and friends, describe
places and things, etc.
We have also given Examples of the language or texts
at each level. In the Speaking section, the component
skills are described in terms of functions and at each
level the functions are accompanied by examples of
the language in use, thus giving examples of the
grammatical knowledge expected at that particular
level. For instance, to give personal information at
Entry 1, it is enough to be able to say ‘My name’s …’ I
come from …’, whereas at by Entry 3 learners would
be expected to use different tenses and form more
complex sentences such as ‘I've lived in the UK for two
years’ ‘When I lived in India I used to own a shop.’ The
same level of grammatical knowledge would be
expected at that level in Writing.
As part of the Listening, Reading and Writing
curriculum we have included example activities to
develop each Component Skill. We have not done this
for the Speaking curriculum as procedures are
unlikely to vary much for the different Component
Skills. The activities that teachers use – drills, role-
plays, communicative tasks – are much the same
whether the learner is learning to give personal
information or describe people and places.
3. Speaking and listening
The Basic Skills Standards have put listening and
speaking together as the skills are almost always used
together in communication.  
However, for the purposes of planning, learning and
teaching, the ESOL curriculum has separated
listening and speaking and listed the separate
component skills that make up these two different
communication skills. Learners often develop the
receptive skills 
of listening earlier than productive skills of speaking
and so the skills also need to be assessed separately.
Finally, it will be necessary to use different teaching
activities and techniques to develop the two 
skills. 
The speaking and listening curriculum includes a




4. Reading and Writing: text, sentence and word
level
The ESOL curriculum is part of an initiative which is
based on a common set of standards covering both
basic skills and ESOL. Both curricula use the same
framework for describing the processes of reading and
writing. These are based on the National Literacy
Strategy for schools. The model recognises the
complexity of the reading and writing process and the
different levels on which fluent readers and writers
operate.
• Text level addresses the overall meaning of the text.
• Sentence level desols with grammar, sentence
structure and punctuation.
• Word level looks at the individual words
themselves, their structure, spelling and meaning.
Conveying meaning, whether orally or in writing,
involves operating at the three levels simultaneously – 
for instance, ‘Stop!’ is simultaneously a text, a
sentence and a word.
The curriculum framework separates these three
levels for clarity of analysis.  However, in practice
language is used in communicative contexts, that is to
say 'whole texts' and though the three levels may be
taught separately, they need to be brought together.
To facilitate understanding the teacher may unpick
different features at text, sentence or word level, but
always with the ultimate aim of producing or
understanding whole texts.
A detailed breakdown of grammar is not included in
the curriculum for reading and writing.  For this,
teachers should refer to the speaking curriculum.
20 Speaking – Entry Level 1 Draft
The ESOL Curriculum
Speaking – Entry Level 1
At this level, adults can:
• listen and respond to spoken language, including simple narratives, statements, questions and single 
step instructions;
• speak to communicate basic information, feelings and opinions on familiar topics;
• engage in discussion with another person in a familiar situation about familiar topics.
An adult will be expected to:
• listen for the gist of short explanations;
• listen for detail using key words to extract some specific information;
• follow single step instructions in a familiar context, asking for instructions to be repeated if necessary;
• listen and respond to requests for personal information;
• speak clearly to be heard and understood in simple exchanges;
• make requests using appropriate terms;
• ask questions to obtain specific information;
• make statements of fact clearly;
• speak and listen in simple exchanges and everyday contexts.
Issues which may affect delivery of the curriculum at this level
• Students can expect a lot of support in terms of repetition, re-phrasing and prompts. Speech may be tightly
controlled or slowed down, without distorting the normal stress, rhythm and intonation of everyday 
spoken English.
• A variety of media (video, taped audio cassette), students and helpers may be used.
• The importance of non-verbal signalling, and the difficulties encountered when it is not present, should not
be underestimated.
• The need for and degree of accuracy should be determined by the purpose of the speech act and
appropriateness to the situation.
• Any tasks which students are given to perform should aim to develop and test their speaking skills.  As some
students may only have basic literacy skills, activities should be devised which can be performed orally or
either orally/and in writing.
Note on the tables which follow
The Component skills – language functions with examples does not give a prescriptive list of functions, but a
set of example functions. Under Grammar, key sentence structures at this level are statements, negatives,
questions and commands in simple sentences. Under Phonology, difficulties with specific sounds should be
addressed according to student need. Discourse skills and cross-cultural features of communication should
be practised in any context within the level. Examples given of potential cross-cultural differences are neither
prescriptive nor exhaustive.





































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Speaking – Entry Level 1 29
Strategies for Independent Learning
Students should be encouraged to do the following.
1. At home:
• go over work done in class, read it aloud, check understanding;
• read practice dialogues to themselves, try learning them by heart;
• keep a new vocabulary book and try to learn five new words after each lesson;
• tape lessons or parts of lesson and play back at home;
• use self-access English learning materials (books, computer programmes and tapes) outside the
classroom for extra practice or revision;
• consult their teacher about appropriate materials.
2. When using the phone:
• rehearse what they are going to say before dialling, think about possible questions and answers;
• write down what they want to say, or main points, before dialling.
3. Try to watch TV/listen to the radio/read headlines and simple books in English every day, if only for a short
time. Ask English-speaking friends or relatives to explain words, phrases they do not understand or look
words up in a bilingual dictionary.
4. Play simple board games, cards or language games (e.g. I Spy, 20 questions) with English-speaking friends 
or relatives.
5. Join the local library. If they have children, read with them, asking them to read as well as reading to them.
30 Speaking – Entry Level 2 Draft
Speaking – Entry Level 2
At this level, adults can:
• listen and respond to spoken language, including straightforward information, short narratives,
explanations and instructions;
• speak to communicate information, feelings and opinions on familiar topics;
• engage in discussion with one or more  people in a familiar situation, to establish shared understanding
about familiar topics.
An adult will be expected to:
• listen for and follow the gist of explanations, instructions and narratives;
• listen for detail in short explanations, instructions and narratives;
• listen for and identify the main points of short explanations or presentations;
• listen to and follow short, straightforward explanations and instructions;
• listen and identify simply expressed feelings and opinions;
• speak clearly to be heard and understood in straightforward exchanges;
• make requests and ask questions to obtain information in everyday contexts;
• respond to straightforward questions;
• express clearly statements of fact and short accounts and descriptions;
• ask questions to clarify understanding;
• follow the gist of discussions;
• follow the main points and make appropriate contributions to the discussion.
Issues which may affect delivery of the curriculum at this level
• Students can expect support in terms of repetition, re-phrasing and prompts. Speech may be slightly slowed
down, without distorting the normal stress, rhythm and intonation of everyday spoken English.
• Students should have the opportunity to hear a limited variety of accents and both genders.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the 
speaking material.
• The importance of non-verbal signalling, and the difficulties encountered when it is not present, should not 
be underestimated.
• The need for and degree of accuracy should be determined by the purpose of the speech act and
appropriateness to the situation.
• Any tasks which students are given to perform should aim to develop and test their speaking skills, rather
than their reading or writing. As some students may have basic literacy skills, activities should be devised
which can be performed orally or either orally/and in writing, as appropriate.
Note on the tables which follow
The Component skills column does not give a prescriptive list of functions, but a set of example functions.
Under Grammar, key sentence structures at this level are statements, negative statements, questions and
commands in simple and multiple sentences. Under Phonology, difficulties with specific sounds should be
addressed according to student need. Discourse skills and cross-cultural features of communication should
be practised in any context within the level. Examples are given of potential cross-cultural differences, but these
are neither prescriptive nor exhaustive.







































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































42 Speaking – Entry Level 2 Draft
Strategies for Independent Learning
Students should be encouraged to do the following.
1. At home:
• go over work done in class, read it aloud, check understanding;
• read practice dialogues to themselves, try learning them by heart;
• keep a new vocabulary book and try to learn five new words after each lesson;
• tape lessons or parts of lesson and play back at home;
• use self-access English learning materials (books, computer programmes and tapes) at home for extra
practice or revision, and consult their teacher about appropriate materials.
2. When using the phone
• rehearse what they are going to say before dialling, think about possible questions and answers;
• write down what they want to say, or main points, before dialling.
3. Try to watch TV/listen to the radio/read headlines and simple books in English every day, if only for a short
time. Use teletext to reinforce comprehension. Ask English-speaking friends or relatives to explain words,
phrases they do not understand or look words up in a dictionary. Use a bilingual or English students
dictionary to look words up they do not know.
4. Play board games (e.g. Scrabble, Monopoly), cards or language games (e.g. I Spy, 20 questions) with
English-speaking friends or relatives.
5. Think of ways in which they can meet English-speaking people and use English as the medium of
communication – join an adult education class or  a club or committee (e.g. PTA, Local Residents’
Association), a trade union.
6. Join the local library. If they have children, read with them, asking them to read as well as reading 
to them.
Draft Speaking – Entry Level 3 43
Speaking – Entry Level 3
At this level, adults can:
• listen and respond to spoken language, including straightforward information and narratives, and follow
straightforward explanations and instructions, both face to face and on the telephone;
• speak to communicate information feelings and opinions on familiar topics, using appropriate formality,
both face to face and on the telephone;
• engage in discussion with one or more people in a familiar situation, making relevant points and
responding to what others say and to reach a shared understanding about familiar topics.
An adult will be expected to:
• listen for and follow the gist of explanations, instructions and narratives in different contexts;
• listen for detail in short explanations, instructions and narratives in different contexts;
• listen for and identify  relevant information from discussions, explanations or presentations;
• use strategies to clarify and confirm understanding (such as facial expressions or gesture);
• listen to and respond appropriately to other points of view;
• speak clearly to be heard and understood using appropriate clarity, speed and phrasing;
• use formal language and register when appropriate;
• respond to a range of questions about familiar topics;
• express clearly statements of fact and give short explanations, accounts and descriptions;
• make requests and ask questions to obtain information in familiar and unfamiliar contexts;
• follow and understand the main points of discussions on different topics;
• make contributions to discussions that are relevant to the subject;
• respect the turn-taking rights of others during discussion.
Issues which may affect the delivery of the curriculum at this level
• Students can expect some support in terms of repetition and re-phrasing. Speech is to be delivered at normal
speed and students should be able to cope with a limited range of distractors, e.g. some background noise,
music, interruptions.
• Students should have the opportunity to hear a range of accents and a range of English varieties.
• Students use of English may reflect the variety commonly spoken in their community, rather than Standard
English. Teachers need to raise this point in discussion. 
• Students should be able to apply speaking skills in face to face and telephone situations.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the 
speaking material.
• The importance of non-verbal signalling, and the difficulties encountered when it is not present, should not 
be underestimated.
• The need for and degree of accuracy should be determined by the purpose of the speech act and
appropriateness to the situation.
• Any tasks which students are given to perform should aim to develop and test their speaking skills, rather
than their reading or writing. As some students may have basic literacy skills, activities should be devised
which can be performed orally and/or in writing, as appropriate.
44 Speaking – Entry Level 3 Draft
Note on the tables which follow
The Component skills column is not a prescriptive list of functions, but a set of example functions. Under
Grammar, the key aspect of sentence structure at this level is constructing compound sentences and the
developing use of subordinate clauses (see appendix). Under Phonology, pronunciation difficulties need to be
addressed according to student need. Discourse skills and cross-cultural features of communication are to
be practised in any context within the level. Examples are given of potential cross-cultural differences, but these
are neither prescriptive nor exclusive.






























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Speaking – Entry Level 3 55
Strategies for Independent Learning
Students should be encouraged to do the following.
1. At home:
• go over work done in class, read it aloud, check understanding;
• read practice dialogues to themselves, try learning them by heart;
• keep a new vocabulary book and try to learn five new words after each lesson;
• tape lessons or parts of lesson and play back at home;
• use self-access English learning materials (books and tapes) at home for extra practice or revision, and
consult their teacher about appropriate materials.
2. When using the phone
• Rehearse what they are going to say before dialling, think about possible questions and answers.
• Write down what you want to say, or main points, before dialling.
3. Try to watch TV/listen to the radio/read newspapers, magazines and books in English every day, if only for a
short time. Use teletext to reinforce comprehension. Ask English-speaking friends or relatives to explain
words, phrases they do not understand or look words up in a dictionary. Use a bilingual or English students’
dictionary to look words up they do not know.
4. Play board games (e.g. Scrabble, Monopoly) or language games (e.g. I Spy, 20 Questions) with English-
speaking friends or relatives.
5. Think of ways in which they can meet English speaking people and use English as the medium of
communication – join an adult education class, a club or a committee (e.g. PTA, Local Residents’
Association), a trade union. Voluntary work can give useful opportunities – help in their children’s school 
or contact the local Volunteer Bureau.
6. Join the local library. If they have children, read with them, ask them to read as well as reading 
to them.
56 Speaking –Level 1 Draft
Speaking – Level 1
At this level, adults can:
• listen and respond to spoken language, including  information and narratives, and follow explanations and
instructions of varying length, adapting response to speaker, medium and context;
• speak to communicate information, ideas and opinions, adapting speech and content to take account of the
listener(s) and medium;
• engage in discussion with one or more people in familiar and unfamiliar situations, making clear and relevant
contributions that respond to what others say and produce a shared understanding about different topics.
An adult will be expected to:
• listen for and identify relevant information from explanations and presentations on a range of straightforward
topics;
• listen for and understand explanations, instructions and narratives on different topics in a range of contexts;
• use strategies to clarify and confirm understanding (such as facial expressions, body language and verbal prompts);
• provide feedback and confirmation when listening to others;
• make contributions relevant to the situation and subject;
• speak clearly in a way which suits the situation;
• make requests and ask questions to obtain information in familiar and unfamiliar contexts;
• respond to questions on a range of topics;
• express clearly statements of fact, explanations, instructions, accounts and descriptions;
• present information and ideas in a logical sequence and include detail and develop ideas where appropriate;
• follow and contribute to discussions on a range of straightforward topics;
• respect the turn-taking rights of others during discussions;
• use appropriate phrases for interruption.
Issues which may affect the delivery of the curriculum at this level
• Students can expect a little support in terms of repetition and re-phrasing. Speech is to be delivered at normal speed
and students should be able to cope with a range of distractors, e.g. background noises, music, interruptions.
• Students should have the opportunity to hear a variety of accents and varieties of English.
• Students’ use of English may reflect the variety commonly spoken in their community, rather than Standard
English. Teachers need to raise this point in discussion.
• Students should be able to apply speaking skills in face to face and telephone situations.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the material.
• The importance of non-verbal signalling, and the difficulties encountered when it is not present, should not be
underestimated.
• The need for and degree of accuracy should be determined by the purpose of the speech act and appropriateness
to the situation.
• Any tasks which students are given to perform should aim to develop and test their spoken skills, rather than
their reading or writing. As some students, even at this level, may have basic literacy skills, activities should be
devised which can be performed orally and/or in writing, where possible or appropriate.
Note on the tables which follow
The Component skills column is not a prescriptive list of functions, but a set of example functions. Under
Grammar, the key aspect of sentence structure at this level is constructing compound sentences and the developing
use of a range of subordinate clauses. Under Phonology, difficulties with specific sounds need to be addressed
according to student need. Discourse skills and cross-cultural features of communication are to be practised in
any context within the level. Examples are given of potential cross-cultural differences, but these are neither
prescriptive nor exhaustive.


























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Speaking – Level 1 67
Strategies for Independent Learning
Students should be encouraged to try the following.
1. At home
• go over work done in class, read it aloud, check understanding;
• read practice dialogues to themselves, try learning them by heart;
• keep a new vocabulary book and try to learn five new words after each lesson;
• tape lessons or parts of lesson and play back at home;
• use self-access English learning materials (books, computer software and tapes) outside the classroom
for extra practice or revision and consult their teacher about appropriate materials.
2. When using the phone
• rehearse what they are going to say before dialling, if it is a difficult situation, e.g. complaining.
3. Try to read as widely as possible – books, magazines and newspapers. Borrow audio books from the local
library and either just listen or read and listen simultaneously if they can get the written text too. Use a
bilingual or English students’ dictionary to look words up they do not know.
4. Try to watch TV/listen to the radio, if only for a short time. Use teletext to reinforce comprehension. Ask
English-speaking friends or relatives to explain words, phrases they do not understand.
5. Play board games (e.g. Scrabble, Monopoly) or language games (e.g. I Spy, 20 Questions) with English-
speaking friends or relatives.
6. Think of ways in which they can meet English-speaking people and use English as the medium of
communication – join an adult education class, a club or a committee (e.g. PTA, Local Residents’
Association), a trade union. Voluntary work can give useful opportunities – help in their children’s school or
contact the local Volunteer Bureau.
7. If they have children, read with them, ask them to read as well as reading to them.
68 Speaking – Level 2 Draft
Speaking – Level 2
At this level, adults can:
• listen and respond to spoken language, including  extended information and narratives, and follow detailed
explanations and multi-step instructions of varying length, adapting response to speaker, medium and context;
• speak to communicate straightforward and detailed information, ideas and opinions clearly, adapting speech
and content to take account of the listener(s), medium, purpose and situation;
• engage in discussion with one or more people in a variety of different situations, making clear and effective
contributions that produce outcomes appropriate to purpose and topic.
An adult will be expected to:
• listen for and identify relevant information from extended explanations or presentations on a range of topics;
• listen to, understand and follow lengthy or multi-step instructions and narratives on a range of topics and in a
range of contexts;
• speak clearly and confidently in a way which suits the situation;
• respond to detailed or extended questions on a range of topics;
• respond to criticism and criticise constructively;
• make requests and ask questions to obtain detailed information in familiar and unfamiliar contexts;
• express clearly statements of fact, explanations, instructions, accounts, descriptions using appropriate structure,
style and vocabulary;
• present information and ideas in a logical sequence and provide further details and development to clarify or
confirm understanding;
• make relevant contributions and help to move discussions forward;
• adapt contributions to discussions to suit audience, context, purpose and situation;
• use appropriate phrases for interruption and change of topic;
• support opinions and arguments with evidence.
Issues which may affect the delivery of the curriculum at this level
• Students should be able to cope with distractors, such as background noise, music, interruptions and speech
delivered at normal speed or faster. 
• Students should have the opportunity to hear a wide variety of accents and varieties of English.
• Students’ use of English may reflect the variety commonly spoken in their community, rather than Standard
English. Teachers need to raise this point in discussion.
• Students should be able to apply speaking skills in face to face and telephone situations.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the material.
• The importance of non-verbal signalling, and the difficulties encountered when it is not present, should not be
underestimated.
• Any tasks which students are given to perform should aim to develop and test their spoken skills, rather than
their reading or writing.
• The need for and degree of accuracy should be determined by the purpose of the speech act and appropriateness
to the situation.
Note on the tables which follow
The Component skills column gives not a prescriptive list of functions, but a set of example functions. Under
Grammar, key sentence structures at this level are simple and compound sentences use of a varied range of
subordinate clauses and participle phrases. Under Phonology, pronunciation difficulties are to be addressed
according to student need. Discourse skills and cross-cultural features of communication are to be practised in
any context within the level. Examples are given of potential cross-cultural differences are neither prescriptive nor
exhaustive.




































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































80 Speaking – Level 2 Draft
Strategies for Independent Learning
Students should be encouraged to try the following
1. At home:
• Go over work done in class, read it aloud, check understanding;
• Read practice dialogues to themselves and try learning them by heart;
• Keep a new vocabulary book and try to learn five new words or phrases after each lesson;
• Tape lessons or parts of lesson and play back at home;
• Use self-access English learning materials (books, computer software and tapes) outside the classroom for
extra practice or revision. and consult their teacher about appropriate materials.
2. Try and read as widely as possible – books, magazines and newspapers. Borrow audio books from the local
library and either just listen or read and listen simultaneously if they can get the written text too. Use a
bilingual or English students’ dictionary to look words up they do not know.
3. Try to watch TV/listen to the radio every day, if only for a short time. Use teletext to reinforce compre-
hension. Ask English-speaking friends or relatives to explain words and phrases they do not understand.
4. Play board games (e.g. Scrabble, Monopoly) or language games (e.g. I Spy, 20 Questions) with English-
speaking friends or relatives.
5. Think of ways in which they can meet English-speaking people and use English as the medium of
communication – join an adult education class, a club or a committee (e.g. PTA, Local Residents’
Association), a trade union. Voluntary work can give useful opportunities – help in their children’s school or
contact the local Volunteer Bureau.
6. If they have children read with them. Ask them to read as well as reading to them. 
Draft Listening – Entry Level 1 81
The ESOL Curriculum
Listening – Entry Level 1
At this level, adults can:
• listen and respond to spoken language, including simple narratives, statements, questions and single step
instructions;
• speak to communicate basic information, feelings and opinions on familiar topics;
• engage in discussion with another person in a familiar situation about familiar topics.
An adult will be expected to:
• listen for the gist of short explanations;
• listen for detail using key words to extract some specific information;
• follow single step instructions in a familiar context, asking for instructions to be repeated if necessary;
• listen and respond to requests for personal information; 
• speak clearly to be heard and understood in simple exchanges;
• make requests using appropriate terms;
• ask questions to obtain specific information;
• make statements of fact clearly;
• speak and listen in simple exchanges and everyday contexts.
Issues which may affect the delivery of the curriculum at this level
• Students can expect a lot of support in terms of repetition, re-phrasing and prompts. Speech may be 
tightly controlled or slowed down, without distorting the normal stress, rhythm and intonation of 
everyday spoken English.
• A variety of media (video, audio tapes), students and helpers may be used to deliver the 
listening material.
• The importance of non-verbal signalling should not be underestimated, nor the difficulties encountered when
it is not present.
• Any tasks which students are given to perform should aim to develop and test their listening skills, rather
than their reading or writing. As some students may have basic literacy skills, activities should be devised
which can be performed orally and/or in writing.
Note on the tables which follow
Under Examples of application and level, see Speaking Entry Level 1 for examples of language in use and text
range. Sample activities are examples and should not be used as a prescriptive list.
The Listening at this level is contextualised in short, simple exchanges between two people and in short, simple
narratives with repeated language patterns on familiar topics.



























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































84 Listening – Entry Level 1 Draft
Strategies for independent learning
Students can be encouraged to do the following.
1. Listen to the television and radio and:
• having turned on mid-way, listen to understand gist, predict what kind of programme it is, using 
context clues;
• listen to news headlines and predict content;
• listen for key words or words recently learnt in class;
• use teletext version where students have access to it;
• listen to idiomatic usage, variations in accents and informal register in TV drama, quiz shows, 
sports programmes, soaps.
2. Listen to announcements in daily life and try and pick out specific information, e.g. times, prices, platforms,
special offers, numbers.
3. Listen to other people and recognise/pick out functions learnt in class.
4. Record lessons or parts of them and play them back outside the classroom.
5. Use listening texts from text books and practise with them outside the classroom, doing exercises suggested
by the teacher.
6. Use English-speaking friends and/or relatives to do short listening activities in English e.g. with their own
children, play a ‘passing’ game for a few minutes during a mesol, listening for the instructions and items
requested.
Draft Listening – Entry Level 2 85
Listening – Entry Level 2
At this level adults can:
• listen and respond to spoken language, including straightforward information, short narratives, explanations
and instructions;
• speak to communicate information, feelings and opinions on familiar topics;
• engage in discussion with one or more  people in a familiar situation, to establish shared understanding
about familiar topics.
An adult will be expected to:
• listen for and follow the gist of explanations, instructions and narratives;
• listen for detail in short explanations, instructions and narratives;
• listen for and identify the main points of short explanations or presentations;
• listen to and follow short, straightforward explanations and instructions;
• listen and identify simply expressed feelings and opinions;
• speak clearly to be heard and understood in straightforward exchanges;
• make requests and ask questions to obtain information in everyday contexts;
• respond to straightforward questions;
• express clearly statements of fact and short accounts and descriptions;
• ask questions to clarify understanding;
• follow the gist of discussions;
• follow the main points and make appropriate contributions to the discussion.
Issues which may affect the delivery of the curriculum at this level
• Students can expect support in terms of repetition, re-phrasing and prompts. Speech may be slightly slowed
down, without distorting the normal stress, rhythm and intonation of everyday spoken English.
• Students should have the opportunity to hear a limited variety of accents and both genders.
• A variety of media (video, audio tapes), students and helpers may be used to deliver the 
listening material.
• The importance of non-verbal signalling should not be underestimated, nor the difficulties encountered when
it is not present.
• Any tasks which students are given to perform should aim to develop and test their listening skills, rather
than their reading or writing. As some students may have basic literacy skills, activities should be devised
which can be performed orally and/or in writing, as appropriate.
Note on the tables which follow
Under Examples of application and level, see Speaking Entry Level 2 for examples of language in use and text
range. Sample activities are examples and should not be used as a prescriptive list.
Listening at this level is contextualised in short, straightforward exchanges between two or more people, and in
short, straightforward narratives and explanations or familiar topics.











































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Listening – Entry Level 2 89
Strategies for independent learning
Students can be encouraged to do the following.
1. Listen to the television and radio and:
• having turned on mid-way, listen to understand gist, predict what kind of programme it is, using 
context clues;
• listen to news headlines and predict content;
• listen for key words or words recently learnt in class;
• listen for the main points in a factual programme;
• use teletext version where students have access;
• listen for idiomatic usage, variations in accents and informal register in TV drama, quiz shows, 
sports programmes, soaps.
2. Listen to announcements in their daily life and try and pick out specific information, e.g. times, prices,
platforms, special offers, numbers.
3. Listen to other people and recognise/pick out idiomatic expressions, the way people vary structures in
common functions.
4. Record lessons or parts of them and play them back outside the classroom.
5. Use listening texts from text books and practise with them outside the classroom, doing exercises suggested
by the teacher.
6. Use English-speaking friends and/or relatives to do short listening activities in English e.g. with their own
children, play a ‘passing’ game for a few minutes during a mesol, listening for the instructions and items
requested.
90 Listening – Entry Level 3 Draft
Listening – Entry Level 3
At this level adults can:
• listen and respond to spoken language, including straightforward information and narratives, and follow
straightforward explanations and instructions, both face to face and on the telephone;
• speak to communicate information, feelings and opinions on familiar topics, using appropriate formality,
both face to face and on the telephone;
• engage in discussion with one or more people in a familiar situation, making relevant points and
responding to what others say and to reach a shared understanding about familiar topics.
An adult will be expected to:
• listen for and follow the gist of explanations, instructions and narratives in different contexts;
• listen for detail in short explanations, instructions and narratives in different contexts;
• listen for and identify relevant information from discussions, explanations or presentations;
• use strategies to clarify and confirm understanding (such as facial expressions or gesture);
• listen to and respond appropriately to other points of view;
• speak clearly to be heard and understood using appropriate clarity, speed and phrasing;
• use formal language and register when appropriate;
• respond to a range of questions about familiar topics;
• express clearly statements of fact and give short explanations, accounts and descriptions;
• make requests and ask questions to obtain information in familiar and unfamiliar contexts;
• follow and understand the main points of discussions on different topics;
• make contributions to discussions that are relevant to the subject;
• respect the turn-taking rights of others during discussion.
Issues which may affect the delivery of the curriculum at this level
• Students can expect some support in terms of repetition, re-phrasing and prompts. Speechis to be delivered
at normal speed and students should be able to cope with a limited range of distractors, for example
background noise, music and interruptions.
• Students should have the opportunity to hear a range of accents and variety of English.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the 
listening material.
• Students should be able to apply listening skills in face to face and telephone situations.
• The importance of non-verbal signalling should not be underestimated nor the difficulties encountered when
it is not present.
• Any tasks which students are given to perform should aim to develop and test their listening skills, rather
than their reading or writing. As some students may have basic literacy skills, activities should be devised
which can be performed orally and/or in writing, as appropriate.
Note on the tables which follow
Under Examples of application and level, see Speaking – Entry Level 3 for examples of language in use and
text range. Sample activities are examples and should not be used as a prescriptive list.
Listening at this level is contextualised in straightforward narratives, explanations and exchanges on familiar
topics, between one or more people in face to face situations or on the telephone.


















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































94 Listening – Entry Level 3 Draft
Strategies for independent learning
Students can be encouraged to do the following.
1. Listen to the television and radio and:
• having turned on mid-way, listen to understand gist, predict what kind of programme it is, using 
context clues;
• listen to news headlines and predict content;
• listen for key words or words recently learnt in class, new structures, particular to specific situations 
e.g. future structures in weather forecasts; 
• listen for the main points in documentaries, discussion programmes and news;
• use teletext version where students have access;
• listen for idiomatic usage, variations in accents and informal register in TV drama, quiz shows and sports
programmes, soaps.
2. Listen to announcements in daily life and try and pick out specific information, e.g. times, prices, platforms,
special offers and numbers.
3. Listen to other people and recognise/pick out idiomatic expressions, the way people vary structures in
common functions.
4. Record lessons or parts of them and play them back outside the classroom.
5. Use listening texts from text books and practise with them outside the classroom, doing exercises suggested
by the teacher.
6. Use English-speaking friends and/or relatives to do short listening activities in English, e.g. with their own
children, play a ‘passing’ game for a few minutes during a mesol, listening for the instructions and items
requested.
Draft Listening – Level 1 95
Listening – Level 1
At this level adults can:
• listen and respond to spoken language, including information and narratives, and follow explanations and
instructions of varying length, adapting response to speaker, medium and context;
• speak to communicate information, ideas and opinions, adapting speech and content to take account of
the listener(s) and medium;
• engage in discussion with one or more people in familiar and unfamiliar situations, making clear and relevant
contributions that respond to what others say and produce a shared understanding about different topics.
An adult will be expected to:
• listen for and identify relevant information from explanations and presentations on a range of
straightforward topics;
• listen for and understand explanations, instructions and narratives on different topics in a range of contexts;
• use strategies to clarify and confirm understanding (such as facial expressions, body language and 
verbal prompts);
• provide feedback and confirmation when listening to others;
• make contributions relevant to the situation and subject;
• speak clearly in a way which suits the situation;
• make requests and ask questions to obtain information in familiar and unfamiliar contexts;
• respond to questions on a range of  topics;
• express clearly statements of fact, explanations, instructions, accounts and descriptions;
• present information and ideas in a logical sequence and include detail and develop ideas where appropriate;
• follow and contribute to discussions on a range of straightforward topics;
• respect the turn-taking rights of others during discussions;
• use appropriate phrases for interruption.
Issues which may affect the delivery of the curriuculum at this level
• Students can expect a little support in terms of repetition and re-phrasing. Speech should be delivered at 
normal speed and students should be able to cope with a limited range of distractors, e.g. background 
noises, music, interruptions.
• Students should have the opportunity to hear a variety of accents and varieties of English.
• Students should be able to apply listening skills in face to face and telephone situations.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the 
listening material.
• The importance of non-verbal signalling, and the difficulties encountered when it is not present, should 
not be underestimated.
• Any tasks which students are given to perform should aim to develop and test their listening skills, rather
than their reading or writing unless writing is specified in the standards e.g. listening and note taking.  
As some students, even at this level, may have basic literacy skills, activities should be devised which can 
be performed orally and/or in writing, where possible or appropriate.
Note on the tables which follow
Under Examples of application and level, see Speaking Level 1 for examples of language in use and text range.
Sample activities are examples and should not be used as a prescriptive list.
Listening at this level is contextualised in exchanges between two or more people in a range of familiar and
unfamiliar situations in narratives and explanations of ranging length and detail.















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































100 Listening – Level 1 Draft
Strategies for independent learning
Students can be encouraged to do the following.
1. Listen to the television and radio and:
• having turned on mid-way, listen to understand gist, predict what kind of programme it is, using 
context clues;
• listen to news headlines and predict content;
• listen for key words or words recently learnt in class, new structures, particular to specific situations;
• listen for main points in factual programmes;
• use a teletext version where students have access;
• listen for idiomatic usage, variations in accents and informal register in TV drama, quiz shows, 
sports programmes, soaps.
2. Listen to announcements in daily life and try and pick out specific information, e.g. times, prices, platforms,
special offers, numbers.
3. Listen to other people and recognise/pick out idiomatic expressions, the way people vary structures in
common functions.
4. Record lessons or parts of them and play them back outside the classroom.
5. Use listening texts from text books and practise with them outside the classroom, doing exercises suggested
by the teacher.
6. Use English-speaking friends and/or relatives to do short listening activities in English e.g. with your own
children, play a ‘passing’ game for a few minutes during a mesol, listening for the instructions and items
requested.
Draft Listening – Level 2 101
Listening – Level 2
At this level adults can:
• listen and respond to spoken language, including extended information and narratives, and follow detailed
explanations and multi-step instructions of varying length, adapting response to speaker, medium and context;
• speak to communicate straightforward and detailed information, ideas and opinions clearly, adapting
speech and content to take account of the listener(s), medium, purpose and situation;
• engage in discussion with one or more people in a variety of different situations, making clear and effective
contributions that produce outcomes appropriate to purpose and topic.
An adult will be expected to:
• listen for and identify relevant information from extended explanations or presentations on a range of topics; 
• listen to, understand and follow lengthy or multi-step instructions and narratives on a range of topics and in
a range of contexts;
• speak clearly and confidently in a way which suits the situation; 
• respond to detailed or extended questions on a range of topics;
• respond to criticism and criticise constructively;
• make requests and ask questions to obtain detailed information in familiar and unfamiliar contexts;
• express clearly statements of fact, explanations, instructions, accounts, descriptions using appropriate
structure, style and vocabulary;
• present information and ideas in a logical sequence and provide further details and development to clarify or
confirm understanding;
• make relevant contributions and help to move discussions forward;
• adapt contributions to discussions to suit audience, context, purpose and situation;
• use appropriate phrases for interruption and change of topic;
• support opinions and arguments with evidence.
Issues which may affect the delivery of the curriculum at this level
• Speech is to be delivered at normal speed or faster. Students should be able to cope with distractors, such as
background noise, music, interruptions.
• Students should have the opportunity to hear a wide variety of accents and varieties of English.
• Students should be able to apply listening  skills in face to face and telephone situations.
• A variety of media (video, taped audio cassette), students and helpers may be used to deliver the material.
• The importance of non-verbal signalling , and the difficulties encountered when it is not present, should not
be underestimated.
• Any tasks which students are given to perform should aim to develop and test their listening skills, rather
than their reading or writing.
Note on the tables which follow
Under Examples of application and level, see Speaking Level 2 for examples of language in use and text range.
Sample activities are examples and should not be used as a prescriptive list.
Listening at this level is contextualised in a range of exchanges, some of them complex and detailed, between
two or more people in familiar and unfamiliar situations, in narratives and explanations of varying length.
































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































106 Listening – Level 2 Draft
Strategies for independent learning
1. Students can be encouraged to listen to the television and radio and:
• having turned on mid-way, listen to understand gist, predict what kind of programme it is, using 
context clues;
• listen to news headlines and predict content;
• listen for key words or words recently learnt in class.
• listen for the main points in factual programmes;
• use a teletext version where students have access;
• listen for idiomatic usage, variations in accents and informal register in TV drama, quiz shows, 
sports programmes, soaps.
2. Listen to announcements in their daily lives and try and pick out specific information, e.g. times, prices,
platforms, special offers, numbers.
3. Listen to other people and recognise/pick out idiomatic expressions, the way people vary structures in
common functions.
4. Record their lessons or parts of them and play them back outside the classroom.
5. Use listening texts from text books and practise with them outside the classroom, doing exercises suggested
by the teacher.
6. Use English-speaking friends and/or relatives to do short listening activities in English e.g. with own
children, play a guessing game, where the child describes an object and the student has to identify/name it.
Draft Reading – Entry Level 1 107
The ESOL Curriculum
Reading – Entry Level 1
At this level, adults can:
• read and understand short texts with repeated language patterns on familiar topics;
• read and obtain information from common signs and symbols.
An adult will be expected to:
• follow a narrative on a familiar topic or experience;
• recognise the different purposes of texts at this level;
• possess a limited, meaningful sight vocabulary of words, signs and symbols;
• decode simple, regular words;
• recognise the letters of the alphabet in both upper and lower case;
in texts such as public signs and notices, lists, forms, notes, records, simple narratives.
Issues of which may affect the delivery of the curriculum at this level
• Texts at this level consist of single words or signs, very simple forms, very simple sentences and familiar
vocabulary.
• The pacing of lessons and ordering of items will vary according to students’ level of literacy and the type of
script they can read.
• The students’ knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work. 
• The spoken competence of some students may well be considerably more advanced than their literacy skills,
enabling useful discussion and cross-cultural comparisons to take place.
Note on the tables which follow
Under Knowledge and understanding, see Speaking – Entry Level 1 for grammar. Under Examples of
application and level, see Speaking – Entry Level 1 for examples of language in use and text range. 
Sample activities are examples only and should not be used as a prescriptive list.

































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































   
   
   



















































































































































































































































































































































































































































































































Draft Reading – Entry Level 2 111
Reading – Entry Level 2
At this level adults can:
• read and understand short, straightforward texts on familiar topics;
• read and obtain information from short documents, familiar sources and signs and symbols.
An adult will be expected to:
• trace and understand the main events of chronological or instructional texts;
• recognise the different purposes of texts at this level;
• identify common sources of information;
• use illustrations and captions to locate information;
• read and understand linking words and adverbials in instructions and directions such as next, then, right and
straight on;
• read and understand words on forms related to personal information (such as first name, surname, address,
postcode, age, date of birth);
• recognise high frequency words and words with common spelling patterns;
• use phonic and graphic knowledge to decode words;
• use a simplified dictionary to find the meaning of unfamiliar words;
• use initial letter to find and sequence words in alphabetical order;
in texts such as public signs and notices, lists, forms, notes, records, emails, simple narratives, letters 
and diagrams.
Issues at this level
• Texts at this level consist of a few, simple sentences or short paragraph,  simple signs and forms with clear
layout, using  familiar vocabulary.
• The pacing of lessons and ordering of items will vary according to students' level of spoken English and their
print stamina.
• The students' knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work.
• The spoken competence of some students may well be considerably more advanced than their literacy skills,
enabling useful discussion and cross-cultural comparisons to take place.
Note on the tables which follow
Under Knowledge and understanding, see Speaking – Entry Level 2 for grammar. Under Examples of
application and level, see Speaking – Entry Level 2 for examples of language in use and text range.
Sample activities are examples only and should not be used as a prescriptive list.




























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































116 Reading – Entry Level 3 Draft
Reading – Entry Level 3
At this level adults can:
• read and understand short, straightforward texts on familiar topics accurately and independently;
• read and obtain information from everyday sources.
An adult will be expected to:
• trace and understand the main events of chronological, continuous descriptive and instructional texts of
more than one paragraph;
• recognise the different purposes of texts at this level;
• recognise and understand the organisational features and typical language of instructional texts (such as use
of imperatives and second person);
• identify the main points and ideas, and predict words from context;
• understand and use organisational features to locate information (such as contents, index, menus);
• skim read title, headings and illustrations to decide if material is of interest;
• scan texts to locate information;
• obtain specific information through detailed reading;
• relate an image to print and use it to obtain meaning;
• recognise and understand relevant key specialist words;
• read and understand words and phrases commonly used on forms;
• use a dictionary to find the meaning of unfamiliar words;
• use first and second place letters to find and sequence words in alphabetical order;
in texts such as forms, notes, records, emails, narratives, letters, diagrams, simple instructions, short reports.
Issues which may affect the delivery of the curriculum at this level
• Students will begin to read longer and more complex texts. However, the density and language of the text
will still affect reading fluency.
• Students need to become more familiar with different text types and authors.
• The students' knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work.
• The spoken competence of some students may well be considerably more advanced than their literacy skills,
enabling useful discussion and cross-cultural comparisons to take place.
Note on the tables which follow 
Under Knowledge and understanding, see Speaking – Entry Level 3 for grammar. Under Examples of
application and level, see Speaking – Entry Level 3 for examples of language in use and text range. 
Sample activities are examples only and should not be used as a prescriptive list.








































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































   
   



















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Reading – Level 1 123
Reading – Level 1
At this level adults can:
• read and understand straightforward texts of varying lengths on a variety of topics  accurately and
independently;
• read and obtain information from different sources.
An adult will be expected to:
• trace and understand the main events of continuous descriptive, explanatory or persuasive texts;
• recognise how language and other textual features are used to achieve different purposes (such as to
instruct, explain, describe, persuade);
• identify the main points and specific detail, and infer meaning from images, which is not explicit in the text;
• use organisational and structural features to locate information (such as contents, index, menus,
subheadings, paragraphs);
• use different reading strategies to find and obtain information (such as skimming, scanning, 
detailed reading);
• use reference material to find the meaning of unfamiliar words;
in reports, instructional, explanatory and persuasive texts.
Issues at which may affect the delivery of the curriculum at this level
• Students need to read a variety of text types and authors.
• The students’ knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work.
• The spoken competence of some students may well be considerably more advanced than their literacy skills,
enabling useful discussion and cross-cultural comparisons to take place.
Note on the tables which follow 
Under Knowledge and understanding, see Speaking – Level 1 for grammar. Under Examples of application
and level, see Speaking – Level 1 for examples of language in use and text range. Sample activities are
examples only and should not be used as a prescriptive list.






















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Reading – Level 2 129
Reading – Level 2
At this level adults can:
• read and understand a range of texts of varying complexity accurately and independently;
• read and obtain information of varying length and detail from different sources.
An adult will be expected to:
• trace and understand the main events of continuous descriptive, explanatory or persuasive texts;
• identify the purpose of a text and infer meaning which is not explicit;
• identify the main points and specific detail;
• read an argument and identify the points of view;
• read critically to evaluate information, and compare information, ideas and opinions from different sources; 
• use organisational features and systems to locate texts and information;
• use reference material to find the meaning of unfamiliar words;
• use different reading strategies to find and obtain information (such as skimming, scanning, 
detailed reading);
• summarise information from longer documents;
• read and understand technical vocabulary;
• use reference material to find the meaning of unfamiliar words; 
in a wide range of text types.
Issues which may affect the delivery of the curriculum at this level
• Students need to read a wide variety of text types, by different authors. Students should be tackling texts of
different lengths and density.
• The students’ knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work. 
• The spoken competence of some students may well be more advanced than their literacy skills, enabling
useful discussion and cross-cultural comparisons to take place.
Note on the tables which follow 
Under Knowledge and understanding, see Speaking – Level 2 for grammar. Under application and level, see
Speaking – Level 2 for examples of language in use and text range. Sample activities are examples only and
should not be used as a prescriptive list.


























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Writing – Entry Level 1 135
Writing – Entry Level 1
At this level adults can write to communicate information to an intended audience.
An adult will be expected to:
• use written words or phrases to record or present information;
• construct a simple sentence; 
• punctuate a simple sentence with a capital letter and a full stop; 
• use a capital letter for personal pronoun ‘I’;
• spell correctly some personal keywords and familiar words; 
• write the letters of the alphabet using upper and lower case; 
in documents such as forms, lists, messages, notes, records.
Issues which may affect the delivery of the curriculum at this level
• Students’ writing may consist mainly of copying and inserting key information into a model, or simple form.
• Pacing of lessons and ordering of items will be quite different with students who are not literate in their 
own language.
• The students’ knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work. 
• The spoken competence of some students may well be considerably more advanced than their literacy skills,
enabling useful discussion and cross-cultural comparisons to take place.
• The need for and degree of accuracy  should be determined by the purpose of the writing and its
appropriateness to the situation.
Note on the tables which follow
Under Knowledge and understanding, see Speaking Entry Level 1 for grammar. Under Examples of
application, feature and level, see Speaking Entry Level 1 for examples of language in use and text range.
Sample activities are examples and should not be used as a prescriptive list.
The ESOL Curriculum































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































140 Writing – Entry Level 1 Draft
Strategies for independent learning 
Suggest that students do the following.
• Choose 5 words to learn to copy/write after every lesson.
• Practise joining letters to help with the flow, if needed.
• Ask teacher for handwriting patterns to practise outside of the classroom, if needed.
• Find out which ways of remembering how spelling works for them, i.e. try various ways: 
look-say-cover-write-check, sounding out words phonetically, learning a mnemonic etc.
• Ask a friend or relative to give them a spelling test.
• Word-process texts they have handwritten.
Draft Writing – Entry Level 2 141
Writing – Entry Level 2
At this level, adults can write to communicate information with some awareness of the intended audience.
An adult will be expected to:
• use written words and phrases to record or present information;
• construct simple and compound sentences using common conjunctions to connect two clauses 
(such as and, but);
• use adjectives;
• use punctuation correctly (such as capital letters, full stops and question marks);
• use a capital letter for proper nouns;
• spell correctly the majority of personal details and familiar common words;
• produce legible text;
in documents such as forms, lists, messages, notes, records, personal writing, email, simple narratives.
Issues which may affect the delivery of the curriculum at this level
• The writer can expect guidance for simple personal writing and the use of models to develop mastery of new
formats/text types.
• Students not literate in their own language will continue to need a lot of support.
• The other skills of speaking, reading and listening will be used to stimulate, develop and model writing
wherever possible.
• Students will be becoming more aware of the differences between spoken and written language.
• The students’ knowledge of written conventions and texts in their own language will be a useful basis for
development/comparative work.
• The need for accuracy will be determined by the purpose of the writing.
Note on the tables which follow
Under Knowledge and understanding, see Speaking - Entry Level 2 for grammar at this level. Under
Examples of application, feature and level, see Speaking - Entry Level 2 for examples of language in use and
text range. Sample activities are examples only and should not be used as a prescriptive list.















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































148 Writing – Entry Level 2 Draft
Strategies for independent learning 
Suggest that students do the following.
• Choose 5 words to learn to copy/write after every lesson.
• Practise joining letters to help with the flow, if needed.
• Ask teacher for handwriting patterns to practise outside the classroom, if needed.
• Find out which ways of remembering spelling work for them, i.e. try look-say-cover-write-check, sounding
out words phonetically, learning a mnemonic etc.
• Ask a friend or relative to give them a spelling test.
• Word-process texts they have handwritten.
• Write a little everyday, for example keep a simple diary in English.
• Go over corrected homework, checking for spelling and punctuation, do a second draft where necessary.
• Keep a vocabulary book and/or make their own bilingual dictionary.
Draft Writing – Entry Level 3 149
Writing – Entry Level 3
At this level, adults can write to communicate information and opinions with some adaption to the 
intended audience.
An adult will be expected to:
• plan and draft writing;
• organise writing in short paragraphs;
• sequence chronological writing;
• write in complete sentences;
• use correct basic grammar (such as appropriate verb tense, subject - verb agreement);
• use punctuation correctly (such as capital letters, full stops, question marks, exclamation marks);
• spell correctly common words and relevant key words for work and special interest;
• proof-read and correct writing for grammar and spelling;
• produce legible text;
in documents such as forms, notes, records, e-mail, letters, narratives, simple instructions, short reports.
Issues which may affect the delivery of the curriculum at this level
• Writers will be beginning to produce text independently for personal writing and simple text formats;
• They will be beginning to use proof-reading strategies. Writers in other languages will do this from Entry
Level 1.
• They can expect guidance and modelling for new and more complex text formats.
• They will be aware of some major differences between spoken and written English.
• The skills of speaking, reading and listening will be used to stimulate, develop and model writing 
wherever possible.
• Comparative approaches will be used where appropriate.
• The need for accuracy will be determined by the purpose of the writing.
Note on the tables which follow
Under Knowledge and understanding, see Speaking Entry Level 3 for grammar. Under Examples of
application, feature and level, see Speaking Entry Level 3 for examples of language in use and text range.
Sample activities are examples only and should not be used as a prescriptive list.





















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































   
   
   
   
   
   
   
   
   
   
   
   











































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Writing – Entry Level 3 157
Strategies for independent learning 
Suggest that students do the following.
• Choose 5 words to learn to copy/write after every lesson.
• Practise joining letters to help with the flow.
• Ask teacher for handwriting patterns to practise with outside the classroom, if they need to improve their
handwriting.
• Find out which ways of remembering spelling works for them, i.e. try various ways:
look-say-cover-write-check or sounding out words phonetically or learning a mnemonic etc.
• Ask a friend or relative to give them a spelling test.
• Word-process texts they have handwritten.
• Write a little everyday, for example keep a simple diary in English.
• Go over corrected homework, checking for spelling and punctuation, do a second draft where necessary.
• Keep a vocabulary book and/or make their own bilingual dictionary.
• Ask their teacher for self-checking materials for further practice with particular areas they feel they need to
improve, e.g. spelling, punctuation, grammar. 
• Ask about joining a local Open Learning Centre.
158 Writing – Level 1 Draft
Writing – Level 1
At this level adults can write to communicate information, ideas and opinions clearly using length, format and style
appropriate to purpose and audience.
An adult will be expected to:
• plan and draft writing;
• judge how much to write, and the level of detail to include;
• present information in a logical sequence, using paragraphs where appropriate;
• use language suitable for purpose and audience;
• use format and structure for different purposes; 
• write in complete sentences;
• use correct grammar (such as subject-verb agreement, correct use of tense);
• punctuate sentences correctly, and use punctuation so that meaning is clear;
• spell correctly words used most often in work, studies and daily life;
• proof-read and revise writing for meaning and accuracy;
• produce legible text;
in documents such as forms, records, e-mail, letters, narratives, instructions, reports, explanations.
Issues which may affect the delivery of the curriculum at this level
• Writers will be producing text independently for personal writing and short formal and informal texts.
• They will be using proof-reading and self-correction strategies. 
• They can expect guidance and modelling for extended writing, particularly non-fiction/non-narrative writing,
and more complex text types or genres.
• They will be aware of the major differences between spoken and written English.
• They will have general control of the features of Standard English. However, students’ use of English may
reflect the variety of English commonly used in their community rather than standard English. Teachers need
to ensure that these issues are discussed.
• The skills of speaking, reading and listening will be used to stimulate, develop and model writing 
wherever possible.
• Comparative approaches will be used where appropriate.
• The need for accuracy will be determined by the purpose of the writing.
Note on the tables which follow
Under Knowledge and understanding, see Speaking Level 1 for grammar at this level. Under Examples of
application, feature and level, see Speaking Level 1 for examples of language in use and text range. Sample
activities are examples and should not be used as a prescriptive list.






























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































166 Writing – Level 1 Draft
Strategies for independent learning 
Suggest that students do the following.
• Learn a new word each day and use it in conversation and writing.
• Keep a vocabulary book and/or make their own bilingual dictionary.
• Learn to spell 10 new words each week.
• Practise joining letters to help with the flow.
• Analyse what they could improve about their handwriting and practise that element (e.g. too big, too small, 
not regular).
• Find out which ways of remembering spelling works for them, i.e. try various ways: sounding out words
phonetically, learning a mnemonic etc.
• Ask a friend or relative to give them a spelling test.
• Word-process texts they have handwritten.
• Write a little everyday, for example keep a simple diary in English, write for the student magazine, find
someone to write to or e-mail in English.
• Go over corrected homework, checking for spelling and punctuation, do a second draft or third where
necessary.
• Use a thesaurus to expand their vocabulary.
• Ask their teacher for self-checking materials for further practice with particular areas they feel they need to
improve, e.g. spelling or punctuation, or ask about joining a local Open Learning Centre.
• When writing, use similar text types as models until they are confident to break away from the model.
Draft Writing – Level 2 167
Writing – Level 2
At this level, adults can write to communicate information, ideas and opinions clearly and effectively, using length,
format and style appropriate to purpose, content and audience.
An adult will be expected to:
• plan and draft writing; 
• judge how much to write, and the level of detail to include;
• present information and ideas in a logical or persuasive sequence using paragraphs where appropriate;
• use format and structure to organise writing for different purposes; 
• use formal and informal language appropriate to purpose and audience;
• use different styles of writing for different purposes (such as persuasive techniques, supporting evidence,
technical vocabulary);
• construct complex sentences;
• use correct grammar (such as subject-verb agreement, correct and consistent use of tense);
• use pronouns so that their meaning is clear;
• punctuate sentences correctly and use punctuation accurately (such as commas, apostrophes, 
inverted commas);
• spell correctly words used most often in work, studies and daily life, including familiar technical words;
• proof-read and revise writing for meaning and accuracy;
• produce legible text;
in a wide range of documents.
Issues which may affect the delivery of the curriculum at this level
• Writers will be producing text independently for personal and academic writing, and for formal and 
informal texts.
• They will be using proof-reading and self-correction strategies. 
• They can expect guidance and modelling for extended writing, particularly academic and non-fiction writing
and more complex text types or genres.
• They will be aware of the differences between spoken and written English.
• They will be aware of and be able to use the features of standard written English.
• The skills of speaking, reading and listening will be used to stimulate, develop and model writing 
wherever possible.
• Comparative approaches will be used where appropriate.
• The need for accuracy will be determined by the purpose of the writing.
Note on the tables which follow
Under Knowledge and understanding, see Speaking Level 2 for grammar at this level. Under Examples of
application, feature and level, see Speaking Level 2 for examples of language in use and text range. Sample
activities are examples and should not be used as a prescriptive list.












































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Draft Writing – Level 2 175
Strategies for independent learning 
Suggest that students do the following.
• Learn a new word each day and use it in conversation and writing.
• Keep a vocabulary book and/or make their own bilingual dictionary.
• Learn to spell 10 new words each week.
• Practise joining letters to help with the flow.
• Analyse what they could improve about their handwriting and practise that element (e.g. too big, too small, 
not regular).
• Find out which ways of remembering spelling works for them, i.e. try various ways: sounding out words
phonetically, learning a mnemonic etc.
• Ask a friend or relative to give them a spelling test.
• Word-process texts they have handwritten.
• Write a little everyday, for example keep a simple diary in English, write for the student magazine, find
someone to write or e-mail in English.
• Go over corrected homework, checking for spelling and punctuation, do a second draft or third where
necessary (this is where they learn).
• Use a thesaurus to expand their vocabulary.
• Ask their teacher for self-checking materials for further practice with particular areas they feel they need to
improve, e.g. spelling or punctuation, or ask about joining a local Open Learning Centre.






accent features of pronunciation which vary according to the speaker's regional and social origin. All oral
language, including standard English, is spoken with an accent. The term accent refers to
pronunciation only. 
accuracy using standard and grammatically correct English 
active
(see verbs - voice)
adjective a word that describes somebody or something. Adjectives come either before a noun, or after
some verbs, e.g. a busy day, I’m busy
adjectival phrases a group of words, organised around an adjective, e.g. very good indeed; too expensive for me
adverb a word that gives extra meaning to a verb, an adjective, another adverb or a whole sentence, e.g.
I resolly enjoyed the party; she’s resolly nice; he works resolly slowly; resolly, he should do
better
Adverbs: demonstrate how, where, when or how often something happens or is; revesol the
degree of intensity of a feeling, action or opinion; give the attitude of the speaker to what he or
she is saying; provide connections in meaning between sentences. 
Many adverbs, but not all, are formed by adding -ly to an adjective, e.g. quickly, dangerously,
nicely. However, some -ly words are adjectives, not adverbs (e.g. lovely, silly, friendly).
adverbs of frequency adverbs such as sometimes, often, usually, never. The word order differs from that of other
adverbs.
adverbial phrase a group of words that functions in the same way as a single adverb, e.g. by car, to work, last
week, three times a day, first of all, of course.
agreement (or concord) in some cases the form of a verb changes according to its subject (so the verb and subject
‘agree’), e.g. I am/he is/they are; I was/you were; I like/she likes, I don’t/he doesn’t
alternative question
(see question)
appropriate describes a text, word, utterance or style that is suitably phrased for its intended audience and
form. Appropriate accepts that different contexts require different treatments and is in this
respect to be differentiated from ‘correct’, which is more concerned with the right grammatical
formulation of an expression.
article the article is a type of determiner. There is a definite article (the) and an indefinite article (a or
an).
audience the people addressed by a text. The term refers to listeners, readers of print, film/TV audiences
and users of information technology.
auxiliary (see verbs)
blend the process of combining phonemes into larger elements such a clusters, syllables and words.
Also refers to a combination of two or more phonemes, particularly at the beginning and end of
words, st, str, nt, pl, nd.
causality (see discourse)
concept questions a teaching or checking technique, to make sure that students have understood the meaning of a
grammatical form they are learning. An example might be Does he still work there?, to check
understanding of the meaning of the sentence Bob has worked there for 20 years.
chunk a manageable unit of language for analysis or for students to work on
clause (see also syntax) a group of words that expresses an event (she drank some water) or a situation (she was
thirsty/she wanted a drink), usually containing a subject (she in the examples) and verb
(drank/was/wanted) 
A main clause is complete on its own and can form a complete sentence (e.g. It was raining.).
A subordinate clause (when we went out) is part of the main clause and cannot form a complete
sentence on its own. Some subordinate clauses do not require a subject and verb, but in many




cloze a kind of assessment task, which involves taking a written text and deleting words at regular





communication strategy a strategy adopted by a learner of a language to get meaning across when linguistic ability is not
adequate to the task, e.g. miming, or asking for explanation
comparative comparative sentences usually involve an adjective or adverb. Comparison can be unequal, e.g.








comprehension a teaching or testing technique, whereby teachers ask students questions to check under-
questions standing of a reading or listening passage
conditional sentence a conditional sentence normally consists of two clauses, one of which is introduced by a word
such as if or unless. It is often asserted that there are three types of conditional:
first conditional (future possibility) If it rains, I'll take my umbrella;
second conditional (improbable or hypothetical) If I had the money, I’d go with you;
third conditional (impossible) If you had worked harder, you would have passed.
In fact, many conditionals are ‘mixed’, i.e. combinations of the above, e.g. If you had worked
harder at school, you would be in a better job now.
conjunction a word used to link clauses within a sentence. Co-ordinating conjunctions (and, but, or and so)
join (and are placed between) two clauses of equal weight; subordinating conjunctions (e.g.
when, while, before, after, since, until, if, because, although, that) go at the beginning of a
subordinate clause.
consonant a consonant is a speech sound which obstructs the flow of air through the vocal tract; for
example, the flow of air is obstructed by the lips in p and by the tongue in l. The term also refers
to those letters of the alphabet whose typical value is to represent such sounds, namely all except
a,e,i,o,u. There are 21 consonant letters in the alphabet, (i.e. all except the five vowels - see
below) but 24 distinctive consonant sounds in English, which are normally represented in writing
by the above letters, singly or in combination. The letter y can represent a consonant sound (yes)
or a vowel sound (happy). 
consonant digraph a combination of two consonant letters to represent a single consonant sound, e.g. ch in chess,
th in thanks
content words/
information words content words, or information words, carry the meaning of the sentence. They are usually nouns
or verbs and contrast with grammatical words such as the and to. In sending a telegram, the
content words would be the ones included.
context context can refer to situation or to language  
A description of the situational context takes into consideration the place, the type of
interaction, the number of people involved and the relationship between them, etc. The context
can play a large part in the choice of language, e.g. choice of vocabulary, or choice of formal or
informal register.
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The term linguistic context refers to the language surrounding a particular item of language
which is under discussion, e.g. when discussing the meaning of a word, it is often necessary to
consider it in the context of its sentence or of the text as a whole.
context clue a context clue enables a learner to use either situational or linguistic context (see above) to infer





cross-cultural features this refers to the fact that languages and cultures may of communication be similar or different
in conventions of communication. The conventions may be linguistic, e.g. in how often and when
please and thank you are used, or non-linguistic, e.g. in whether or not people normally stand
close together in conversation. 
decode to translate the visual code of the letters into a word
definite article
(see article)
demonstrative this and that may be referred to as demonstrative pronouns, e.g. in This is mine. If followed by
a noun they are sometimes referred to as demonstrative adjectives, e.g. This book is mine.
derivation this term refers to the process whereby one word is derived from another, usually by the addition
of prefixes and suffixes, e.g. unhappy and happiness are derived from happy.
descriptive defines text that attempts to describe an event, a process or a state without passing judgement
on it, or offering an explanation of it. Because of its concern to convey an experience as
accurately as possible, descriptive text often makes greater use of adjectives and figurative
language than other forms of writing.
detailed listening attentive listening, in order to extract specific information and to get as complete an
understanding of the listening passage as possible
detailed reading indicates a form of reading that is at the opposite end of the spectrum from skimming or
scanning. Detailed reading involves careful reading in order to extract specific information, but
also to gain a complete understanding of the text’s intentions and the way in which language
choice and syntax combine to produce a particular message.
determiner the term refers to a class of words, occurring before a noun. The definite and indefinite article





quantifiers some, any, no, many, much, few, little, both, all, either, neither,
each, every, enough
numbers three, fifty, three thousand etc.
some which (which car?), what (what size?)  
question words whose (whose coat?)
When these words are used as determiners, they are followed by a noun (though not necessarily
immediately): 
This book is yours.
some new houses
Which colour do you prefer? 
Many determiners can also be used as pronouns. These include the demonstratives, question
words, numbers and most of the quantifiers. When used as pronouns, these words are not
followed by a noun – their reference includes the noun: 
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This is yours. (= this book, this money, etc). 
I've got some.
Which do you prefer?
discourse a stretch of language larger than a sentence. Discourse analysis involves studying these larger
units of language, and concerns the relationship between language and the contexts in which it
is used, as well as relationships between different parts of the text.
The term discourse type refers to the type of text under consideration, e.g. a formal letter, a
newspaper article, a poem, a prepared speech, an interview, a social conversation. Terms
similar in meaning are text type and genre. NB The term text is not only used to refer to a
written text, but can also refer to a stretch of spoken language. The term discourse convention
refers to the ways in which discourse is traditionally organised in a particular language and
culture, e.g. the conventional way to close a formal letter, or open a telephone conversation.
An important feature of discourse is cohesion. Cohesive devices or ties help to make clear the
relationships between parts of a longer text, e.g. when a pronoun is seen to refer to a noun in
another part of the text. Discourse markers are another type of cohesive device. Words or
phrases such as however, but, on the other hand to show contrast, and, moreover to indicate
additional information, because, as to show causality, for example are types of discourse
marker that may be referred to as linking words. Some, but not all of these are conjunctions.
Other common types of discourse marker are sequence markers (sequencing adverbs), e.g.
firstly, after that, finally, and discourse markers which indicate the purpose of a part of the text,
e.g. for example, to sum up, to cut a long story short. 
Discourse skills is a term often used to describe students' ability to organise their speaking or








drill a practice technique used for developing accuracy in spoken English, where students are asked
either to repeat a given sentence exactly or make minimal changes to it. Types of drill include
repetition, substitution (in which students are asked to change one word of a given sentence, and
incremental, (in which students add a word or phrase to a given sentence).
ear-pinning the equivalent in listening of ‘scanning’ in reading. The listener is interested only in a specific
item of information and will concentrate on listening for that, e.g. when listening for railway
announcements. 
echoing the tendency for speakers to repeat, in part, the previous speaker's words, to show agreement,
or to show surprise: Where’s Bob? He’s gone to India. He’s gone to India?
eliciting (elicitation) a technique used to encourage students’ contribution when new language is taught, and to find
out how much students already know. Rather than being presented with information, students
are given a stimulus and encouraged to provide the information themselves.
elision this term refers to the omission of certain sounds in connected, and especially rapid speech, e.g.
G’night; g’morning; s’nice; fish’n’chips.
embedded question
(see question)
explanatory an adjective used to describe text written to explain how or why something happens.
Explanatory text tends to use connectives expressing cause and effect (e.g. so, therefore, as a
result) and time (e.g. later, meanwhile) and the passive voice (e.g. Tax is usually deducted at
source) more than many other forms of text.
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formal depicts a style of language where the choice of words, syntax and address is determined by a
distance from the audience, which may be dictated by the context (e.g. a letter of application,
official documents) or the result of a lack of knowledge of this audience. Formal language tends
to be characterised by more elaborate grammatical structures and by longer and more
conservative vocabulary (e.g. receive rather than get, gratuity rather than tip).
format the way in which a text is arranged or presented (e.g. as a book, leaflet, essay, video, audiotape)




future simple (see tense)
genre (see discourse)
gerund a gerund is derived from a verb, but behaves as a noun, e.g. I like sport, I like running, where
sport is a noun, and running is a gerund
gist listening listening to a passage in order to pick out the topic and the main points, but not too much detail
gist reading the main point or idea of a text. Reading for gist is thus reading for identification of the main point
only.
grammar
(see syntax & morphology)
graphic knowledge the ability to understand the key features of the English writing system, including the basic shape
of the letters, the plural form of nouns, spelling patterns in verb endings, the difference between
upper and lower case, etc. At its most complicated, this term may also be used to show
understanding of the other features, typographical or visual, of a text that hold a clue to its
meaning.
handwriting patterns exercises designed to enable students to develop appropriate hand movements for letter-
formation and make shapes on paper similar to those required for writing
high frequency words words that occur frequently; someone who is unable to recognise or use these words will
therefore be at a disadvantage 
idiom a group of words whose meaning can not be predicted from the constituent parts, e.g. out of the
blue, learn by heart. An idiom may also be referred to as an idiomatic expression.
idiomatic usage the use of words or phrases in a sense other than their literal meaning





infer meaning meaning is not always stated overtly in a text, but may be implied. Inferring involves picking up 
or information clues to help with ‘reading between the lines’.
inflected forms of verbs inflection refers to the way verb forms change, often by a change in ending, e.g. to show
differences in tense
informal depicts a style of language where choices of words, grammatical construction and address are
determined by a connection with the audience which may be actual or sought. Informal language
tends to be more colloquial and familiar than formal language, to use less technical or complex
vocabulary and to have simple grammatical structures. 
information word
(see content word)
instructional texts describes text written to help readers achieve certain goals (such texts include recipes, vehicle
repair manuals, self-assembly instructions). Instructional text tends to use imperative verbs
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often placed at the beginning of sentences to form a series of commands, and time-related
connectives e.g. then, next, first.
intensifier an adverb which increases the impact of another word or phrase (usually adjective or adverb).
Examples of intensifiers are very, extremely, resolly. 
interlocutor a term often used when discussing oral skills. The interlocutor is the person with whom the
student is speaking, e.g. when a student is shopping, the interlocutor is the shop assistant.
intonation intonation is the aspect of phonology by which changes in the musical pitch of the voice are used
to structure speech and to contribute to meaning. Among other functions, intonation may
distinguish questions from statements (as in Sure? Sure!), or indicate contrastive and emotive
stress (as in I said two, not three, or I just hate that advertisement!). 
jigsaw reading a classroom activity, whereby different students read different texts, or different versions of the
same text, and exchange information gained from their reading
kernel sentence a kernel sentence may be a simple sentence given to students for them to expand and develop
it. This approach may be used to improve students’ writing.
key words the words that carry the substance of a phrase or sentence’s meaning. Identifying the key words
of a text is therefore a means of understanding its gist. The term is also applied to those words
in any subject that, it is considered, learners have to understand if they are to progress.
language experience an approach to developing literacy that uses the learner’s own words to provide the basis for
language work. Typically, a teacher adopting a language experience approach will transcribe
‘spoken text’ supplied by the learner, so that there is a written text with which the learner is
familiar, to be used for further work in reading and writing.
language function the purposes for which the speaker or writer is using the language, e.g. to request action, give
an opinion, express displeasure, invite
language variety the way in which language can vary according to social context or geographical region. Examples
of varieties are Australian English, Indian English, Black English.
limited meaningful a person with a limited meaningful vocabulary is able to recognise and use a restricted number
vocabulary of words only, but these words are important for that person’s ability to function effectively in
their everyday and working lives
linking words 
(see discourse)
look, say, cover, an approach to remembering spellings, in which students read, cover the word(s) they want to
write, check remember, write, then check their own work
lower case a term used to describe small letters, that is all letters that are not capital, letters. In print, lower
case letters will be of varying size, with some having ‘ascenders’ and some having ‘descenders’
(parts of the letter rising above and below the main body of the letter, respectively), and some
having neither.
mind map a way of writing ideas as they arise, without organising them into the form of a written text. It is
used in teaching writing to enable students to feel clear about what they want to write, before
thinking about how to write it. A similar technique is a spidergraph. 
mnemonic a device to aid memory, for instance to learn particular spelling patterns or spellings: I Go Home
Tonight; There is a rat in separate.
modal (see verbs)
morphology the branch of grammar which concerns itself with the structure of individual words. For example,
the grammatical meaning of a word can change through addition of a morpheme (book, books or
wait, waited.)
multiple choice a method of teaching or testing, in which the students are provided with a number of possible
answers and are required to select the right one.
narrative describes text that re-tells events, often in chronological sequence. Narrative text may be purely
fictional, or it may include some information; it may be in prose or poetic form.
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non-verbal signalling the aspects of communication which do not involve language as such, e.g. body language and eye
contact.
Conventions of non-verbal signalling may differ from culture to culture.
noun a noun is a word that denotes somebody or something (e.g. My younger sister won some
money in a competition). 
Proper nouns are the names of people, places, organisations, etc. These normally begin with a
capital letter: e.g. Amanda, Birmingham, Microsoft, Islam, November.
Count, or non-mass nouns can be either singular (only one) or plural (more than one). Mass
nouns do not normally occur in the plural (e.g. butter, cotton, electricity, money, happiness). 
A collective noun, a word that refers to a group (e.g. crowd, flock, team), is singular in form, but
is often thought of as plural in meaning. Whether we say The team have won all their games
so far or The team has won all its games so far will depend on whether we are talking about
the team as a collection of individual players (‘they’) or as a collective working together (‘it’). 
object (see syntax)
object pronouns a personal pronoun in object position, e.g. me, you, him, them.
(see also pronoun and object)
open questions 
(see question)
organisational features refers to those aspects of the visual display of text that give a clue to its status and to its relation
of text to other pieces of text. Such features include: contents pages, chapter headings and other sub-
headings, bullet-point lists, captions to photographs and illustrations, text presented in special
display boxes, tables, footnotes, indexes, etc.
paragraph a section of a piece of writing, often containing a single focus, time, place or speaker (in a passage
of dialogue). A new paragraph marks a change in one of these, and begins on a new line, usually
with a one-line gap separating it from the previous paragraph, and occasionally indented.
parts of speech this term is sometimes used to refer to the grammatical classification of words, e.g. noun, verb,
adjective, adverb, pronoun, conjunction,determiner
passive
(see verbs - voice)
past continuous
(see verb tense)
pelmanism game a game sometimes used to help students develop memory and recognition in reading. Cards with
words on are placed face down. Students turn up two cards. If the two cards are the same, they
keep the cards. If not, they replace them and try again. 
persuasive describes a text that aims to persuade the reader. A continuous persuasive text typically consists
of a statement of the viewpoint, arguments and evidence for this thesis, possibly some arguments
and evidence supporting a different view, and a final summary or recommendation. Other types
of persuasive texts (e.g. advertisements) use a combination of textual features including words,
sounds and images, and intertextual knowledge in order to persuade.
phonemic alphabet
(see phonetic alphabet)
phonetic alphabet an alphabet designed to represent the way a language is pronounced. The International Phonetic
Alphabet can be used for describing many languages, whereas the English phonemic alphabet
includes only the distinctive sounds of the English language (phonemes) of which there are 44.
phonetic symbol a symbol used to denote a particular sound in language
phonic relationship the relationship between letters of the alphabet and the sounds of the language which they
represent. This may also be referred to as a sound-symbol relationship.
phonics a method of teaching reading and spelling that is based on establishing the link between the
sound of a word and its graphical representation
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phonology the study of the sound systems of languages
phrasal verb a type of verb consisting of two or more words, one a verb and the other a preposition or adverb.
The meaning is contained in the phrasal verb as a whole, and not in its separate parts, e.g. get
up, get on with, put up with.
pitch the perception of sound as being high or low
possessive adjective determiners, such as my, your, his, her may be called possessive adjectives. They are also
increasingly known as possessive pronouns (see below).
possessive pronoun pronouns showing possession and replacing the noun or noun phrase (e.g. mine, yours, hers)
are known as possessive pronouns. The words my, your, her may also be known as possessive
pronouns.
prefix a prefix is a morpheme which can be added to the stem of a word in the initial position to change
its meaning, e.g.‘u’ in ‘unsafe’ or ‘dis’ in ‘disconnect’
preposition common prepositions are at, on in under, above. Prepositions may refer to place (in the market,
at the airport, direction or motion (towards me, over the bridge, time (at 6 o'clock, in a
minute) or idiomatic expressions (over 65, in advance).
prepositional phrase a group of words organised around a preposition, e.g. at home, in front of the TV
present perfect 
(see verb tense)
pre-teaching an approach whereby students are prepared for a listening or reading task, for instance by being
presented with key vocabulary, before having access to the text
pronoun is a word that stands in for a noun or noun phrase. There are several kinds of pronoun: personal
pronouns (I/me, you, he/him, she/her, we/us, they/them, it), possessive pronouns (mine,
yours, his, hers, ours, theirs, its), reflexive pronouns (myself, herself, themselves), indefinite
pronouns (someone, anything, nobody, everything), interrogative pronouns (who/whom,
whose, which, what) and relative pronouns (who/whom, whose, which, that).
proof-read to check a piece of work thoroughly before final publication
questions
– alternative question a question requiring a respondent to choose between two options, e.g. Can you help me, or are
you too busy?
– closed question a question which allows only a limited range of responses
– embedded question a question contained within another question or statement
– open question a question which allows a wide range of responses e.g. What do you think?
– question tag a structure, normally consisting of verb and pronoun, attached to a statement, usually
anticipating the listener’s agreement, e.g. She’s nice, isn’t she? It’s not difficult, is it? Changes
in intonation can affect the intended meaning of question tags, in spoken English.
– ‘wh’ questions a question introduced by a word beginning with ‘wh’ or ‘h’, e.g. what, when, where, how, who
– yes/ no questions a question expecting the answer yes or no, e.g. Do you eat meat? Are you busy? It normally
involves inversion of subject-verb word order.
register a variety of language selected for use in a specific social situation. In particular, the register
differentiates formal from informal use of language.
regular an adjective used to describe words, typically verbs and nouns, that conform to general rules. It
is possible to predict the plural form of a regular noun, or the simple past and past participle form




role-play a technique often used to develop fluency and confidence in oral skills. It involves free practice
in a classroom situation which has been designed to simulate, as closely as possible, a resol-life
language use situation. 







script the alphabet or other writing system used in a particular language
sentence a group of words that, in writing, is marked by a capital letter at the beginning, and a full stop (or
question mark or exclamation mark) at the end 
A sentence can be simple, compound or complex. A simple sentence consists of one clause (e.g.
It was late). 
A compound sentence has two or more main clauses of equal weight joined by and, or, but or so
(e.g. It was late, but I wasn’t tired).
A complex sentence consists of a main clause that includes one or more subordinate clauses (e.g.
Although it was late, I wasn’t tired).
short answer form
(see verbs)










stress a term referring to the prominence with which a syllable is pronounced. In any word, there will
be one stressed syllable, e.g. im port ant. There will also be one or more stressed word(s)
within a sentence, e.g. I’ve just been to York. 
In the word important, where the second syllable is stressed, the others are referred to as
unstressed syllables. In an unstressed syllable, the vowel is pronounced as a reduced or
unstressed vowel. The most common unstressed vowel in English is the schwa, i.e. the sound
of the last syllable in father or the first syllable in about.
The rhythm of a language refers to the pattern of alternation between stressed and unstressed
syllables. English has a stress-timed rhythm, meaning that stressed syllables occur at regular
intervals, with the unstressed syllables between them being shortened to fit the time between
the stressed syllables. The number of unstressed syllables between two stressed syllables can








subject pronoun a personal pronoun in subject position, e.g. I, you, he, they
(see also pronoun and subject)
subject – a term referring to the way a verb form (usually a verb ending) will change according to the 
verb agreement subject of the sentence, e.g. I like, she likes.
Draft 187
suffix a suffix is added to the stem of a word in the final position, e.g. ‘ly’ in quickly, ‘ness’ in happiness
superlative a form which expresses comparison between three or more entities, involving adjectives or
adverbs, e.g. He is the youngest of the three brothers, She is the most hard-working student
in the class.
synonym a word or phrase with the same meaning as another given word or phrase
syntax the branch of grammar which studies the relationship between words in a sentence and between
the different elements of sentences. (The other principal branch of grammar is morphology – see
above).
Word order in English is usually subject –verb– object. The subject relates directly to the verb.
For example, where the verb indicates an action, the subject is likely to be the doer of the action.
e.g. Ali arrived = subject + verb. The term direct object refers to the person or thing on which
the action indicated by the verb has an effect, e.g. Sam wrote a letter – in which a letter is the
object. Verbs such as give, sent may have an indirect object, e.g. Sam sent Ali a letter, where
a letter is direct object, and Ali, the recipient, is the indirect object. Some verbs do not take an
object, but may be followed by a complement, e.g. Jai wants to be a doctor. In this example,
Jai (subject) and a doctor refer to the same person, making a doctor a subject complement.
The verb to be, as well as verbs such as seem or become are commonly followed by a
complement, which may be a noun or noun phrase, or an adjective or adjectival phrase, as in I
am very happy. Another example of a complement is an object complement, e.g. You make
me happy, where me is the direct object and happy the object complement. 
(NB the terms subject, object and complement may refer to a group of words, as well as a single
word).
Syntax is also concerned with the analysis of clause structure. A clause is seen as a unit of
grammar smaller than a sentence but larger than a phrase, and normally containing a verb. Some
sentences, known as simple sentences, contain only one clause, e.g. We had a picnic in the
park.
Compound sentences contain more than one clause, but each is capable of existing
independently of the other. The clauses are often joined by a conjunction, e.g. We had a picnic
in the park, but my son stayed at home.
Complex sentences contain more than one clause, commonly one main clause (which could
stand alone) and one subordinate clause (which is dependent on the main clause) e.g. I’ll phone
you (main clause) as soon as I’m ready (subordinate clause). 
A specific type of subordinate clause is the relative clause, often introduced by words such as
who, which, whose, that. A defining relative clause gives information essential to the meaning
of the sentence, e.g. The sister who lives in Canada is getting married. The relative clause
makes it clear which of a number of sisters is being referred to. A non-defining relative clause
gives additional information, which could be omitted, e.g. My eldest sister, who lives in Canada,
is getting married.
text type (see discourse)
turn-taking this refers to the conventions which govern the way speakers take turns to speak during
conversation. It is concerned with who initiates, who responds, whether interruption is
permitted, etc. Turn-taking convention can vary according to the formality of a situation or







upper case a term used to describe capital letters. In print, in any given font and font size, all upper case




verbs a word that expresses an action, a happening, a process or a state. Two or more words may make
up a verb phrase, e.g. are going, didn’t want, has been waiting.
An auxiliary verb (be, have or do is sometimes used to form tenses (see below). Have helps
to form present perfect and past perfect, be helps to form present and past continuous, and do
helps to form question and negative in present simple and past simple.
Modal verbs, or modal auxiliaries, express a range of meanings, such as possibility, obligation,
necessity, ability. Examples are can, may, will, must, might. A modal verb is used with another
verb.
Auxiliary verbs, including modal auxiliaries, may be used in short answer forms e.g. Have you
seen it? Yes, I have, Can you swim? No, I can’t.
verb tense a term used to refer to the way a verb changes, in order to indicate the time at which the action,
happening or process expressed by the verb took place. Verb forms or tenses include:
Present simple – I wait, she waits 
Past simple – I waited, she waited
Present continuous – I am making
Past continuous – She was driving
Present perfect – I have made
Present perfect continuous – I have been making
Past perfect – He had driven
Past perfect continuous – He had been driving
Future simple – He will be there
verbs – voice besides differing according to tense, verb forms will differ according to whether they are active
or passive voice. In an active sentence, the doer of the action is the subject of the sentence, e.g.
the boy chased the cat.
In a passive sentence, the person or thing affected by the action becomes the subject of the
sentence, e.g. the cat was chased by the boy.
vowel This term may be used to refer to spelling or to pronunciation. A vowel is a phoneme produced
without audible friction or closure. There are five vowel letters in the alphabet, a, e, i, o, u, but
20 distinctive vowel sounds in English, which are normally represented in writing by the above
letters, singly or in combination.




word family a group of words related through their origin, form and meaning, e.g. farm, farmer, farming
writing frame a structured prompt to support writing. A writing frame often takes the form of opening phrases
of paragraphs, and may include suggested vocabulary. It often provides a template for a particular
text type. 
